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D E S I G N B Y E V E LY N C.  S H A PI R O

M a k i k o ’s New World: Activities for the High School Classro o m
—Introduction; Connections to National Standards for World History; Objectives; Suggested Time
—Procedures: Before Viewing the Film; Viewing the Film; After Viewing the Film
—Assessment
—Follow-up Activities
—Handouts and Activity Guides

• Handout #1: Civilization and Enlightenment
• Handout #2: Film Reviewer’s Form
• Teacher’s copy of Film Reviewer’s Form
• Activity #1: Readers’ Theater
• Activity #2: Haiku
• Activity #3: Meiji Period Advertisements
• Activity #4: Japanese Calligraphy
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Teacher’s Guide

Makiko’s New World
a c t i v i t ies for the hi gh sch ool cl a ssr oom            
>> by Gary Mukai

Introduction
Makiko’s New World offers United States high school students a unique glimpse into the latter part of the Meiji
Period (1868–1912) in Japanese history. This teacher’s guide was developed to provide suggested activities
prior to having students view the film, suggested viewing tasks, as well as suggested post-viewing activities. 

Connections to National Standards for World History
Makiko’s New World is an excellent film to offer high school students studying the Meiji Period in Japanese 
history. Specific connections between the film and information in this guide and the National Standards for
World History (Los Angeles, CA: National Center for History in the Schools, UCLA, 1994, p. 224) include:

• analyzing the internal and external causes of the Meiji Restoration

• analyzing the goals and policies of the Meiji state and their impact on Japan’s modernization

• assessing the impact of Western ideas on Japan in the Meiji Period

Objectives
Knowledge

• to analyze the internal and external causes of the Meiji Restoration

• to analyze the goals and policies of the Meiji state and their impact on Japan’s modernization

• to assess the impact of Western ideas on Japan in the Meiji Period

• to learn that there can be social costs of rapid cultural change

Attitude
• to appreciate the experiences of people as captured through their diaries or other primary sources

• to appreciate the impact of rapid cultural change on individual Japanese citizens during the Meiji
Period

• to appreciate the changing role of women during the Meiji Period

Skills
• to critically view the film, Makiko’s New World

• to work effectively in small groups

Materials
• Film, Makiko’s New World

• VCR

• Handout #1: Civilization and Enlightenment, one copy per student

• Handout #2: Film Reviewer’s Form, one copy per student

• Film Reviewer’s Form, for the teacher

• Activity #1: Readers’ Theater, one copy; Readers’ Theater script, five copies
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• Activity #2: Haiku, one copy per small groups of 3–5 students

• Activity #3: Meiji Period Advertisement, one copy per small groups of 3–5 students

• Activity #4: Japanese Calligraphy, one copy per student

Suggested Time
• 3 class periods

In the film, Makiko’s New World, the experiences of one woman, Makiko, are introduced to students. Students
have the opportunity to experience her life during the Meiji Period through the “lens” of her diary. Each
Japanese who lived during the Meiji Period has a unique story. It is important to point out to students that
although we cannot make generalizations about Japanese life during the Meiji Period solely based on Makiko’s
diary, the events in her life are reflective of many significant events of this period. Also, the narration of the
film provides excellent historical context for Makiko’s diary excerpts.  

Procedures: Before Viewing the Film
1. Point out to students that they will be examining the Meiji Period (1868–1912) in Japanese history.

Many significant events and changes during the Meiji Period surface throughout the film. To set the 
historical context for the film, distribute Handout #1, Civilization and Enlightenment, to each student.
Allow students in small groups or in partner pairs 20–30 minutes to read through the handout and con-
sider the questions at the beginning of the handout. Review these questions with the students as a class. 

2. Inform students that the film, Makiko’s New World, is based in large part on excerpts from Makiko’s diary.
Ask students to describe diaries they have read, e.g., Diary of Anne Frank. Ask how these diaries, as prima-
ry sources, can help people better understand historical events.  

3. Distribute one copy of Handout #2, Film Reviewer’s Form, to each student.  Assign groups of students 
to each of the sections on the form.  Make sure that each section has a group of students assigned to it.
During the film, each student should record information from the film under his/her assigned section.   

Viewing the Film
1. Makiko’s New World is approximately 57 minutes long.  Depending on the length of class periods, you

may want to show the film in two class periods. If so, it is suggested that you stop the film at the point
when the following is being said (approximate halfway point):

“Why is it not a crucial issue that Makiko hasn’t had children? The role of a housewife in 
these old middle class families is to manage the household and that is her most important 
responsibility—I say even more important than having children.

“If she has children, that’s good. If she doesn’t have children, they can be adopted. I mean, 
if you look at the front part of the book, you see that people are adopting heirs right, left, and 
center. It’s not absolutely crucial for a woman to be a breeder. It’s absolutely crucial that she be a
good manager.”

2. Make sure that each student is clear regarding his/her assignment as a film reviewer. Show the film. 

After Viewing the Film
1. Allow students a few minutes to analyze the information they have recorded on the Film Reviewer’s

Forms. Based on this information, ask students to critically review the film. Ask students to share
their responses. 

2. Review this activity by asking the following questions:
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• What can we learn from primary sources such as diaries?

• How are students’ lives impacted by non-Western countries such as Japan? 

• How is the theme of “continuity and change” relevant to students’ lives?

• What makes a country modern?

3. Other Suggested Activities: Distribute Activity #1 to a group of five students. Distribute Activities #2 or
#3 to other small groups of 3–5 students. Allow students 30 minutes to work on their activities.

4. Have each group come to the front of the class to share its activity and work. 

Assessment
• For Activity #1, consider the appropriateness of the Readers’ Theater format, and time manage-

ment, as well as the students’ general understanding of the characters’ experiences in your assess-
ment of the Readers’ Theater and its related tasks. During their sharing of the various changes that
occurred in these characters’ lives during the Meiji Period and their comparison of these lives to
Makiko’s, consider how the students were able to synthesize information from the Readers’ Theater
and focus on key concepts and/or ideas.

• For Activity #2, you may want to consider craftsmanship, visual or sensory imagery, language use,
and cohesive themes, as well as the students’ general understanding of other haiku guidelines in
your assessment of the haiku. 

• For Activity #3, you may want to consider craftsmanship, appropriate detail, themes, and symbolic
meaning, as well as the students’ general understanding of the Meiji Period in your assessment of
the advertisements.

• Another suggested assessment approach to use with this guide is a reflective journal, in which stu-
dents record their attitudes towards the concepts and information provided in the film and activi-
ties. You may consider having students identify certain sections of the journals for the teacher’s
and/or other students’ comments. 

Follow-up Activities
• Have each student research a person in his/her family’s history. The format can be of your or the

students’ choosing but each student should focus on how an important historical event or period
impacted the person’s life. Ideally, primary sources such as diaries would be incorporated. Some
possibilities of formats could include short story, scrapbook, children’s picture book, photo album
with captions, and research-style report.

• Have students write a textbook entry on a significant historical event or period. If possible, diary
excerpts from their families’ history would be incorporated. Consider how well the information 
is synthesized and interpreted and how effectively historical documents or other primary sources
are used. 

• Have students assume the role of a Meiji Period newspaper editorial writer from the following
hypothetical newspapers: U.S. Daily News, Tokyo News Bulletin, or the Kyoto Weekly. Have them
write an editorial about any aspect of the Meiji Period from either the perspective of an American
or a Japanese. Use the editorials to determine how well students have drawn upon their newly
acquired knowledge and perspectives related to the Meiji Period. How persuasive are their com-
ments and/or points of view?

• Have students write diary entries of their own, with particular focus on the changes going on
around them. 

• Have each student utilize information from his/her Film Reviewer’s Form to write a film review
for Makiko’s New World.
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Civilization and Enlightenment
✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦

Keeping these questions in mind, read the following handout:

• Why did Japanese leaders feel their country had to modernize so rapidly? 
Why do you think the Japanese agreed to the treaties?

• What were some internal and external causes of the Meiji Restoration?

• What were some of the goals and policies of the Meiji state and their impact 
on Japan’s modernization?

• What were some of the social costs of rapid cultural change in Japan during the Meiji Period?

• To what degree are the values, ideals, and beliefs that Japan observed in the West 
necessary for modernization, civilization, or enlightenment?

• What signs of modernization appeared independent of Western influence?

• What kinds of conflict stemmed from response to pressure from the West and the changes 
occurring within Japanese society?

A fter two and a half centuries of isolation from the West, Japan was thrust into the industrial era in the
1850s. At this time, American “gunboat diplomacy” forced Japan out of relative isolation and into a series

of unequal relationships with Western nations, including the United States. The threat of Commodore Perry’s
“black ships” and cannons on the horizon left the Japanese with little choice other than to make a unified
response to the Western challenge.

The 1850s also marked a time of great change in Western Europe and the United States. For Western
nations, the following changes had been occurring during two centuries of Japan’s isolation from the West: 

• rise of science and its application to technology
• accelerated urbanization and population growth
• political revolutions, independence movements, and the rise of representative governments
• formation of modern nation-states
• industrial growth and economic development
• increase in military

Meanwhile, the Tokugawa Period (1603–1868) in Japan was a time of relative peace and economic progress
following centuries of domestic violence and civil war. The great majority of the population was still farming the
countryside, although Edo (now called Tokyo) was the largest city in the world during part of this period. 

The amount of social and economic change that occurred in the relatively peaceful centuries before the
Meiji Period is a matter of scholarly debate. However, it can be safely said that the seeds of change experienced
during the Meiji Period were sown during the Tokugawa Period. For example, the class structure was legally fixed
during the Tokugawa Period (it was difficult to advance to a higher class), although classes were in actuality slow-
ly becoming more mobile. In Tokugawa terms, this usually meant moving to a lower class. Classes were official-
ly abolished during the Meiji Period. 

Commodore Perry’s arrival in the 1850s shocked leaders of Japan into realizing how far behind the West
they were in terms of science, technology, and military power. The Japanese were in awe of Perry’s two steamships
and two war sloops, which represented technology that far outweighed anything they had ever seen. Perry nego-
tiated the first United States trade-related treaty with Japanese government officials in 1853. This was followed
by unequal treaties with other Western powers. Unequal treaties demanded that Japan give up some of its rights
and sovereignty to the militarily dominant Western nations. For example, foreigners on Japanese soil were not
subject to Japanese laws and the Japanese were not permitted to set their own tariffs. These treaties were highly
insulting to the Japanese and detrimental to the country’s development. 

handout #1
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Perry’s forced opening of Japan took place during the most intense period of European imperialism in Africa
and Asia. When Japanese national leaders saw what was happening to other non-European nations, particularly
their neighbor, China, they feared similar colonization. China had been defeated by the British in the Opium
War ten years earlier and then had to accept unequal treaties with Western nations. This shocked the Japanese
who had long admired Chinese civilization.

That the society, economy, politics, and cultural life of Japan should be changed and modernized in the face
of the Western threat was accepted by many influential leaders during the 1860s. The question for Japan then
became how to meet the challenge of the Western powers. This debate led to a civil war called the Meiji
Restoration (late 1860s). There was conflict between people favoring modernization and those on the side urg-
ing the continuation of the current system of government. The people who advocated a change of government
called it a “restoration” because it was supposed to restore power to the Emperor. The power of this position had
been seized by strong military dictators and their families for hundreds of years. 

The period beginning in 1868 is called the Meiji Period, named for Emperor Meiji, which means “enlight-
ened rule.” The entirely new system of government was modeled on Western institutions, whose organizations
were modified to fit Japanese patterns of life. The Meiji government chose to model its program of “civilization
and enlightenment” on the West for several reasons: they feared colonization; they had to get rid of unequal
treaties; and they desired Western technology.

In addition to admiring Western technology, the Japanese in power were very interested in Western ideals,
such as progress, democracy, equality, and freedom, which they felt had made the West (particularly the United
States) strong. They felt that their country could achieve its potential only if all of its people could achieve their
potential. Thus, the terms, “civilization and enlightenment,” referred to Japanese appreciation of Western cul-
ture and values. Japanese leaders were especially interested in Western culture and values in the early stages of
the Meiji Period. 

The following new social institutions appeared during the Meiji Period. They are listed in order of their
appearance, which gives some indication of the priorities of the new government.

• modern educational system (1872)
• universal draft (military conscription, 1873)
• new economic institutions (land tax, banks, government offices, etc., mid-1870s to mid-1880s)
• Constitution and Diet (two-house parliament, 1889–1890)

As time went on, however, many intellectual and political leaders became increasingly negative about
whether Western culture and values fit Japanese society. One prominent example of this questioning of Western
ways was with regard to the position of women in society. Although many Japanese women called on govern-
ment leaders to grant greater freedom to women during this period of change, few prominent leaders believed
that women should have rights equal to those of men. 

Japanese national leaders not only modernized their own society and economy, they also became increas-
ingly imperialistic as had the industrialized Western powers over the past few centuries. Japan’s victory over
China in 1895 and over Russia in 1905 made Japan one of the strongest countries in the world. Rapid change
to a modern nation-state was not without social costs for most Japanese citizens. During parts of the Meiji
Period, Japanese factory workers (80 percent of whom were teenage girls) often worked long hours in unsafe
working conditions. Farmers and former warriors resorted to riots, especially during the 1870s and early 1880s,
to protest the radical nature of the government’s reforms as well as their increased tax burdens.

Life for most Japanese toward the latter part of the Meiji Period, which ended in 1912, was very different
than it had been before the period began. As is the case with events in any historical period, many contributions
of the Meiji Period were not realized until the Taisho (1912–1925) and Showa (1925–1989) Periods which 
followed. As in any society, changes continue to come about with regard to institutions, social mobility, the indi-
vidual, and all other aspects of culture.

✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦
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Film Reviewer’s Form
✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦

Utilize this form to record notes during the film on one of the following topics. 
Your teacher will assign one topic to you.

Western influences

Consumer goods

Makiko’s interpersonal relationships

Continuity of traditions

Changing role of women

Significance of war

handout #2
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Film Reviewer’s Form
✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦

Western influences
• Western-style rooms
• musical scales
• clothing
• furniture
• architecture
• food
• transportation, e.g., trains
• Christianity

Consumer goods
• rubber
• electric light
• foods, e.g., bananas
• Munich beer
• chairs
• cameras
• sewing machines

Makiko’s interpersonal relationships
Students should note Makiko’s relationship with members of her household, 
neighbors, and birth family

Continuity of traditions
• customary New Year’s foods
• Buddhism, Buddhist family altars, visiting temples and shrines
• death memorials, offerings to the dead
• significant birthdays, e.g., 88
• imperial palace
• Noh theater
• flower viewing
• Japanese foods, e.g., chazuke (boiled rice with boiling hot water or tea poured over it), 

miso (soybean paste), sukiyaki (beef and vegetables boiled in soy-flavored sauce), Japanese pickles
• weddings, betrothal gifts
• holidays, e.g., Girl’s Day, National Founding Day
• clothes, e.g., kimono
• jinrikisha (ricksha)

Changing role of women
• students should note the comparisons made between Japanese and American women, 

e.g., between a wife in a merchant household and a wife in a salaryman’s
household; between women’s duties in business and work done for the family

• role of housewife in old middle class families
• childbearing

Significance of war
• August 1945, end of World War II
• Allied air raids and evacuations
• fighting in North China; Manchuria

for the teac h e r
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Reader’s Theater
✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦

M akiko’s diary excerpts describe events in the latter part of the Meiji Period. The dramatization on the next
few pages introduce events earlier in the Meiji Period. The dramatization of life in the Meiji Period rep-

resents actual changes in Japanese society as seen through the eyes of fictitious characters representing various
perspectives from the late 19th century. The characters, though not real people, do speak for the ideas and events
of the time.

Setting
A rural village in 1890, Nagano Prefecture, northeast of Tokyo, 22 years after the Meiji Restoration. 
A group of villagers has gathered around one young man, who has recently returned from studying 
at Tokyo University. While in Tokyo, he was exposed to many ideas and customs different from those
being maintained in the village of his birth. He talks about these with the villagers. 

Cast of Characters (in order of appearance; last name first)

• Isobe Kiichi, age 19, male, Tokyo University student and son of Isobe Hachibei
• Isobe Hachibei, age 40, male, rich farmer and father of Isobe Kiichi
• Sato Yoji, age 42, male, former peasant class, poor farmer and father of Sato Fumi
• Fujikawa Goro, age 35, male, teacher, former warrior class
• Sato Fumi, age 21, female, former factory worker and daughter of Sato Yoji

Group Task. Each of you will read one role listed above. At the end of the reading, you will
discuss the various changes that occurred in people’s lives with the rest of the class. Also, you
will be asked to compare these people’s lives with Makiko’s. Note that during the Meiji Period,
the rigid class structure was officially abolished though people were still aware of a hierarchy
of social classes. There was greater social mobility (ability to change classes based on one’s own
actions and abilities, rather than birth) during the Meiji Period (1868–1912) than the
Tokugawa Period (1603–1868). 

Isobe Kiichi Did you hear that there is a new invention from America that will make it possible to talk
into a box in Tokyo and be heard in Yokohama? They call it a denwa (telephone). See all
the changes our illustrious Emperor Meiji has brought!

Isobe Hachibei Yes, I remember hearing from your aunt in Tokyo several years ago that a foreigner named
Bell came to Japan to show this strange new machine. What could be next? It seems like
only yesterday that we became able to send letters and postcards to our families and friends
far away. And didn’t you say something about the government laying railroad tracks for a
steam locomotive between Nagano and Tokyo? I’m not getting on that thing, even to visit
you in Tokyo. It’s too dangerous, no matter what the government says.

Isobe Kiichi Why are you so cautious? I’ve taken the locomotive a couple of times between Tokyo and
Yokohama and I’m still alive. It will sure beat carrying crops on our backs or by cart. It also
means farmers here in Nagano can enjoy fresh fish from the ocean—if you are rich enough
to buy it or trade for it.

ac t i v i ty #1
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Isobe Hachibei Things are hard for most of us farmers. We have to pay high taxes to the government, and
now it has to be in cash, not crops like before. Many of us have been talking about what 
to do. You know, there have been many peasant rebellions since the Meiji Period began. 
It seems that the modernization of Japan is at the expense of us farmers and working class
people in the cities.

Sato Yoji I owe so much money on our land that I may lose the farm in a few years. Then what
would we do? We’d be forced to sell our land and work on someone else’s farm or move
to the city and try to find a job. I can really understand why farmers in other areas have
rebelled. All these changes just to catch up to those foreigners! Who needs them anyway?

Isobe Kiichi Speaking of foreigners, I saw some of them at the university. I found myself staring at their
unusual clothes and odd way of speaking Japanese. Seeing a Westerner in person wasn’t as
scary as I had expected. But, I wonder what the foreign influence will do to our people? 
For example, I wonder what Western missionaries are teaching my cousin Haru at the 
mission school.

Fujikawa Goro I understand they teach foreign languages like English, as well as other things to make a
person better educated. Watch out, though—Haru might give up her Japanese hairstyle
and kimono. You know, the Emperor now wears his hair like the foreigners you saw in
Tokyo. Next thing you know, your cousin will become a Christian. 

Isobe Hachibei My sister, Haru’s mother, said she would never permit Haru to become a Christian. I don’t
know anything about the religion though, so who knows if it would be good or bad? As
long as Haru can keep her Japanese ways and religion, what’s the harm? Maybe the foreign
gods can protect her from these foreigners. I’d be more worried about Haru speaking up for
women’s right to vote, observing Diet (parliament) sessions, or campaigning for other polit-
ical rights.

Sato Fumi After so many years of not being able to wear what we wanted, it’s exciting to be able to
change our clothing style as we wish. If I lived in Tokyo, I might even cut my hair or start
wearing jewelry—who knows? I think those Western styles look pretty good on Westerners,
and I’m getting used to our Empress wearing Western ball gowns. As for speaking up for
ourselves, the factory girls I know would rather campaign for better working conditions or
pay in the textile mills. Then we’ll worry about our political rights as women.

Sato Yoji At least you are out of that factory. Why don’t you tell your friend Kiichi about the condi-
tions of where you worked?

Sato Fumi Well, I guess all villagers know why I came back from that factory dorm where I caught
tuberculosis and ruined my hands. Working 14 hours a day on a textile loom was just too
much. I endured it as long as I could, thinking how much our family needs the money. I
thought I could last there until I marry . . .

Isobe Kiichi Don’t be so hard on yourself. You did your best for your family and for Japan. If people of
our nation didn’t sacrifice, then we couldn’t modernize. Japan needs the money that comes
from exporting our textiles.

Sato Yoji As for your marriage, we’ll find someone in the village for you soon. First, let’s worry about
curing your tuberculosis.
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Isobe Hachibei Besides young people like Fumi, the ones I feel sorry for are the coal miners. Not only are
they ruining their health, but the mines are dangerous. You all remember what happened 
at Ashio Mines in 1878. Why, 2,000 miners were killed in that big explosion. I think that
working conditions have really gone downhill since the government turned over industry
to private entrepreneurs.

Fujikawa Goro As you all know, I am teaching in our neighborhood school. Since we warriors weren’t
needed in the new society, I became a teacher like many others who didn’t land a job as 
a government bureaucrat. Anyway, what I wanted to say was that I’ve been studying and
teaching the ideas of our great Meiji leaders—scholars like Fukuzawa Yukichi. He talks and
writes about the positive changes this new era has brought.

Sato Yoji Like what? What have we gained by all this foreign influence?

Fujikawa Goro For one thing, personal freedom. You may think what you want to think and say so. Why,
look at the conversation we are having right now. Would this have happened so freely in 
the Tokugawa Period? I don’t think so. We are all equals in this new society. We don’t have
to stay in our former social class if we work hard.

Isobe Kiichi If we are all equal, why can’t women and those men who don’t own property vote? Most 
of the population is not represented by the new political system.

Isobe Hachibei I think it’s a matter of time until these new rights extend to all Japanese. Major changes 
for former feudal nations like ours don’t happen overnight. If you want my opinion, no
matter how rough things are now for most of us, they are already better than they used to
be. For example, look at all the foreign goods that are being imported. If we have to trade
our goods for silk and tea for weapons, why not? It beats being colonized or taken advan-
tage of, like our neighbor, China. 

Sato Fumi One of the best things about our new society is the ideal of education for girls and boys
alike. Sure, boys still get more education, but that’s partly because we Japanese are slow to
change our thinking. Also, there is so much work to be done that spending time in school
seems like a luxury. Still, I would really like to have the chance to study. . .

Fujikawa Goro Someday soon, Fumi, there will truly be education for all. That is the best way to make 
our nation strong. We must know about Western ways in order to know what we’re up
against. Having the most literate country in the world already gives us an advantage, don’t
you think?

Isobe Kiichi And don’t forget baseball and other Western sports. I could really come to like baseball
from what I’ve heard about it. When I return to Tokyo, I’ll write a letter to you, father,
all about this new sport.

Isobe Hachibei I think we must be patient and see what the future brings. Let’s trust our wise Emperor 
and look forward to the future with a positive attitude.

All characters Long live the Emperor!

✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦
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H a i k u
✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦

Haiku is only one of several kinds of Japanese poetry, but it is the best known form in the West. It
originated over 700 years ago. During the film, there were many poetic excerpts from Makiko’s diary. Here

are a few:

• April 20th: Too late in the season for cherry blossoms but the lights reflecting on the river were so
beautiful. I wished I could stay forever. Coming home on the Sanjoo highway, our rikisha man
raced a trolley, sometimes falling behind and sometimes pulling out ahead.

• September 20th: Yesterday’s rain must have been a disappointment to all the people who were
hoping to see the moon. Mr. Moriguchi for one was feeling down today. But the moon tonight is
more beautiful than ever. It makes me wonder why most things don’t turn out the way you expect. 

• April 14th: It was such a warm spring day that I felt buoyant and climbed up to the third floor
and out on the roof. They were blooming. Cherry blossoms in full glory everywhere. When I used
the binoculars, it was as though I could reach out and touch the blossoms in Gojoo-an and Nishi
Ootani temples.

• March 5th: We woke up to a beautiful world of silvery snow. After the children had left for
school, I went out and made snowballs and ate them. I had heard that spring snow is very light
and fluffy and so it is. 

• November 9th: You’re such a free-spirited one, like a dragonfly in heaven. 

Haiku Guidelines
Structure:

1. Three lines
2. 17 syllables, 5-7-5 arrangement
3. Does not have to rhyme or form a complete sentence; haiku usually do not rhyme in Japanese
4. Usually concerned with nature, particularly the changing seasons for which there are “season words,”

e.g., flower-viewing and melting snow may signify spring 
5. Usually spontaneous observations of nature, although some are more reflective and personal

Content:
1. Some images are very simple, direct expressions of something felt through one or more of the 

five senses, while others can be read at more than one level, and have deeper meanings
2. Based on human experience of the natural world
3. Show a great appreciation of nature and often include spiritual thoughts regarding one’s

environment; haiku has been greatly influenced by Buddhism
4. Along with spontaneous observations of the natural world, two key stylistic principles are simplicity

and suggestion (hinting at what one wants to say)
5. Sometimes have a funny or unexpected twist at the end

Group Task. Utilize Makiko’s diary excerpts or other inspirations from the film to write 
several haiku to present to the rest of the class. 

ac t i v i ty #2
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Samidare ya

Aru yo hisoka ni

Matsu no tsuki

All the rains of June:

then one evening, secretly,

through the pines, the moon!

—Oshima Ryota (1718–1787)

Touyama no

medama ni utsuru

tombo kana

In its eye 

the far-off hills are mirrored—

dragonfly

—Kobayashi Issa (1763–1828)

Harusame ya

Kawazu no hara no

Mada nurezu

Spring rain: and as yet

The little froglets’ bellies

Aren’t even wet

—Yosa Buson (1716–1784)

Examples of Haiku

✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦
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Advertisement
✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦

F ollowing the Meiji Restoration in 1868, periodicals in English began to appear in Japan. Two of the peri-
odicals were the Japan Daily Advertiser and the Japan Magazine: Representative Monthly of Things Japanese.

Sample pages from these periodicals published during the Meiji Period are reprinted for your analysis. These
were reprinted courtesy of the Hoover Institution, Stanford University. In Makiko’s New World, references are
made to Western influences in Japan. Many of these influences can be seen in these periodicals.

Group Task. Utilizing these sample pages from the Japan Daily Advertiser and the Japanese
Magazine: Representative Monthly of Things Japanese, identify elements which indicate Western
influences or other changes during the Meiji Period. Use transparencies of these pages to pre-
sent a summary of your discussion with the rest of the class. Also, based on scenes from
Makiko’s New World or from excerpts from Makiko’s diary, draw two or more advertisements
reflective of the latter part of the Meiji Period. 

ac t i v i ty #3
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Facsimile of ads from The Japan Magazine: Representative Monthly of Things Japanese, October, 1911.
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Facsimile of ads from The Japan Magazine: Representative Monthly of Things Japanese, October, 1911.
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Facsimile of ads from The Japan Magazine: Representative Monthly of Things Japanese, March, 1911.
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Facsimile of ad from The Japan Magazine: Representative Monthly of Things Japanese, May, 1911.
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Japanese Calligraphy
✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦ ✦

A s new kinds of technology became popular in Meiji-era Japan, words were added to the Japanese language
by combining characters in new ways. Following are some examples. Ask your students to think of English

words that have been invented to describe new technology and look up the original meanings of their roots 
(e.g. telephone: from the Greek tele=afar, phon=sound). What other ways does language change to accommodate
technology?

Shashin = photograph

sha = to copy or duplicate

shin = actuality

Chikuonki = gramophone

chiku = to store or save

on = sound

ki = machine

Denwa = telephone

den = lightning, electricity

wa = word

Kisha = steam train

ki = steam

sha = carriage, cart

Y-oshoku = Western-style food

y-o = western

shoku = food

Y-ofuku = Western-style clothing

y-o = western

fuku = clothing

ac t i v i ty #4
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Other examples of Japanese calligraphy

Makiko no Shinsekai 
= Makiko’s New World

Denki = electricity

den = lightning

ki = spirit, essence

Nikki = diary

ni = day

ki = written record


